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Abstract 
As a result of my experience in teaching twentieth century English literature to Romanian students, my paper will 
works, being structured into two parts: the first focuses on the means used to 
 and the second focuses on means of exploring narrative techniques in 
works. 
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1. Introduction 
 
This paper focu
years of experience in teaching twentieth century literature. Having noticed that our 
reading literature and especially modern literature has decreased, I had to identify the reasons for which 
they have lost the appetite for reading and to find ways to stimulate their interest in this activity again. As 
a result of the technological and informational influx and of the rapid changes in Romania for the last 
twenty years, students  have also changed, imposing a speedy rhythm on 
teachers who had to continuously adapt their methods. The abundance of information generally leads to 
disorganized reading: students do not know what to read first, generally oscillating between classical and 
regard as obsolete 
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information, students consider the Internet as a more pleasurable source providing them with a much 
desired feeling of independence.  
 
Since modern literature takes us one hundred years backwards in time, the scission between past and 
present constitutes another impediment for our students. Embracing more pragmatic contemporary 
attitudes, they fail to see the benefit of the knowledge of the past, and especially of a fictional past.  The 
teacher has to find means to bring past into present and to reveal the relationship between reality and 
fiction. As Shroeder shows in Novels in History Classes: Teaching the Historical Context , literature can 
be used as a historical document since it reflects aspects of the context in which the work was written. 
Similarly, teachers from other domains (sociology, psychology, ethics, etc.) anchored in contemporary 
reality use novels in their teaching process to ensure its effectiveness. (Shroeder 204) Following the same 
method, teachers of literature had to relate literary works to other domains achieving diversity and 
revealing the potential of literary works. This facilitates the establishment of a relationship between reality 
and fiction. Although char , they provide much information about the 
cultural and moral values, political questions and about the social reality of the times when the work was 
written. As regards the past-present interrelation, an excerpt from modern literature can be approached as 
a source of inspiration for the contemporary writers in terms of technical devices or it can be simply read 
from a contemporary critical perspective, which demonstrates the potential and contemporaneity of the 
text.  
 
But literature has a formative function too, since studying literature implies more that the acquisition of 
information about the period when the work was written and contributes to the formation of the reader by 
introducing him/her into a fictional world that facilitates various experiences, including a particular 
experience with language. For Hawisher a literate person  
of the culture,  Thus literature has a 
shared culture that enables us to understand ourselves and one  103) 
 
What students also see as a hindrance is the unfamiliar use of figurative and distorted language for 
aesthetic purposes and the way in which authors organize events and perspectives in their works. 
Knowledge of literary theory, with a focus on narrative techniques, is required and, although our students 
are familiar with theories, twentieth century fiction  works in particular constitute a 
challenge for them due to the experimental style. The identification of technical devices implies a 
movement into a much more abstract area of study which detaches literature from reality. In this situation 
the exploitation of the ludic dimension of reading is recommended. 
 
2. Ways of eliciting  
 
James Joyce is associated with difficulty and considered an innovative leader in fiction. Such a 
widespread reputation should be an incentive in itself, but it fails when students know that their 
performance in reading and interpreting J orks will eventually be evaluated. On the other hand, 
ve an inhibiting effect on the students who 
feel adrift in a sea of approaches, some of which are contradictory. Due to this worldwide interest in 
Joyce, students realize they need and accept guidance on behalf of the teacher, which facilitates the 
teaching process. This however has solved the problem raised by the use of the Internet which can be 
turned into a teaching tool helping us visualize .  In the study 
of literature visual images have a beneficial effect reducing the gap between reality and fiction, showing 
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that irrespective of how farfetched a work is, it can be rendered visually, which makes it acquire 
concreteness.  
 
(205), I can say that Joyce is the epitome of modernism and also stands for the cosmopolitan 
representative of the Irish fiction of his times. By historically and culturally contextualizing his works, the 
teacher can initiate the students into aspects specific to the beginning of twentieth century in Ireland and 
The interference of the real, meaning here 
biographical and historical, with the fictional increases the students  interest in how much of the novel is a 
reflection of the context and in how the author altered reality.  to 
familiarize the students with the context is done through a lecture focusing mainly on the events that are 
echoed in the analysed works, including visual methods such as pictures and documentary films, a map of 
Dublin, and the cinematographic adaptation of A Portrait of the Artist as a Young Man. A lecture 
supported with video projected slides, pictures and music offers enough variation and addresses more 
senses being more effective in the teaching process.  
 
An interactive method based on the students  knowledge and intuition and taking the form of an 
entertaining group activity can be used at the beginning of the class
to be expected to work with a difficult text, it is easier and more enjoyable for them if they already have 
some interes 1995) A Portrait, students can be 
asked to match several specific cultural notions with their definitions or to imagine a story about or a 
dialogue with a fairy named pooka that has different appearances and comes at night to punish people for 
what they do during the day. Students are also asked to think of similar fairies or characters in Romanian 
folklore and identify similarities and differences between the tales in the two cultures. Another enjoyable 
activity is to complete a crossword puzzle with works and authors which will later be identified in the 
novel. Such a warm up activity is recommended for an intertextual approach with references to Dumas, 
Plato, Aristotle, Aquinas, Shelley, Pascal, Byron.  
 
For a myth-oriented approach students have to focus on both Christian and Pagan mythology and cross 
the national borders of Ireland. Activities can vary from the identification of the gods mentioned in the 
novel to exercises in which they are asked to match the name of the god with what it represents in the 
legend and/or with its symbolic meaning in the novel. A more complex activity is to compare and contrast 
the presentations of the mythical heroes, for example, God associated with punishment and Thoth and 
Dedalus associated with spiritual freedom and creation. This approach can be further extended to a 
and Catholics in Irel
born in this country there are nets flung at it to hold it back from flight. You talk to me of nationality, 
, 1993: 243)  
 
interests, knowledge and abilities. Students are split into more small groups in accordance with their 
knowledge and interests: a group has to es the 
protagonist, another group focuses on history with concrete references to Parnell and Davitt and to what 
up can identify 
religious education in family and at school, a group deals 
with other myths and their meaning for the protagonist, a group can establish a relation between painting 
and pictorial techniques and the novel. Students are asked to solve their tasks as homework and present 
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them to their colleagues during the next class. The teacher evaluates not only their ability to understand a 
text, but also their abilities to do research, to structure a presentation and to speak. Such an activity 
eventually demonstrates the potential of the text, its openness and multiple meanings. This method which 
exploits the students  multiple intelligences actually leads to a deconstructionist approach of the text. A 
further step is to reassemble the meaning of the text attempting the interrelation between the various 
meanings 
consciousness and personality.   
 
Besides its being an example of a deconstructionist approach achieved without refreshing the 
corresponding critical theory, which might have distracted the students from the literary text, it also 
provides an example of how epiphany functions, closely following the aesthetic theory embedded in the 
novel. While exploring the text, students go through the three phases leading to epiphanization, according 
and Aristotle  theories. Thus, wholeness/integritas refers to the 
moment when the object/novel is apprehended as a whole
(Joyce, 1993: 253)  this can be associated with a first reading. Harmony/consonantia covers the second 
phase implying the identification of the elements the object is made of, in our case of the possible 
readings of the novel which are eventually harmoniously interrelated. The object, in our case the novel, is 
of its parts and thei  The last step, which Joyce calls 
claritas, is rather associated with the  satisfaction with their having reached the 
novel; it is  (Joyce, 
1993: 254).  The teacher orchestrates these interactive activities so as to make the students aware of both 
the possibilities the text offers and of their own experience in relation with the exploration of the text as a 
self-reflexive process. Only by involving the students in the teaching process is the understanding of the 
third step in the apprehension of the text possible, showing the advantages of inference over a simply 
descriptive teaching method.  
 
The activity described above offers a pretext to explore the -reflexivity, an important aspect 
of modern literature.   is an 
obvious grid for reading A Portrait of the Artist from an aesthetic perspective and helps the reader 
discover the epiphanies in the text by identifying the three steps: wholeness, harmony and radiance. All 
these qualities easily fold on the epiphany with the girl on the beach and their identification demonstrates 
the inner interrelation of different fragments of the novel for the understanding of a possible meaning 
instilled by the novelist. Since Joyce refused to comment on his fictional works, the metatexts he inserted 
in his novels acquire great importance for Students 
can be guided into finding other metatexts and then they are provided fragments to which the metatexts 
can be applied. They are asked to do various activities such as a multiple choice one: the teacher offers 
more variants of meaning, but students have to circle only the meaning suggested by the metatext. In 
another activity they are requested to match a fragment with a reading grid offered by a metatext. If 
students get aware of the self-reflexivity of the literary work, text analysis becomes more pleasurable and 
the text seems self-sufficient. The advantage is that students are self-confident and rely more on their 
abilities and creativity in expressing their opinion. However they may neglect second literature and 
produce limited interpretations.   
 
The usefulness of literature is related to its mimetic function, which allows the teacher to establish 
parallels between the character   to the 
inhabited context using psychoanalytic tools. Literature is a means to reveal various situations from which 
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readers can learn how to behave, what to avoid in doing, how to interpret gestures or actions.  This 
pragmatic side often neglected due to the fact that literary works are generally considered synchronous 
with the times when they are written can be exploited if adapted, since major problems are generally the 
ge of problems of 
which some are specific to the Irish context and others are universal. Father-son relationship, for instance, 
echoes the Oedipus complex in A Portrait and the relationship between Ulysses and Telemach in Ulysses, 
both being modern adaptations of earlier myths.  
 
Other Freudian discoveries such as repetition compulsion and day-dreaming are easy to understand and 
 Ulysses, proves 
his feeling of guilt co
Stephen different from the one in A Portrait who was much more concerned with his principles. Similarly, 
 recurrent memories of his dead son sness. Students can be asked to 
identify the fragments including these memories, compare them and eventually explain the changes. They 
have to write a short story  imaginary or based on their life-experience  and use the same technique, 
thus they are forced into exploring themselves either as creators or as self-analysts. If students choose to 
create stories that are not in compliance with reality, they are asked to explain what made them choose the 
topic and how it is related to their life-experience, which helps them associate creation to reality and 
identify the fictional distortions they used. 
 
3. Exploring narrative techniques 
 
The activities suggested in the previous section offer starting points for an analysis of the narrative 
techniques Joyce used in his works. On the other hand the teacher can briefly remind the students of some 
narrative techniques that s/he expects them to identify in the literary work and present strategies that help 
them with their task. Since this informative part of the course is based on previously acquired knowledge, 
the teacher should choose an interactive means to remind the students of narrative techniques, to make 
them communicate  and not incorporated into the 
comm  The teacher has thus modelled 
the  way towards technicalities by offering cognitive scaffolding  (Linkon 41), and students can 
solve their tasks in small groups and then present the result and explain how they achieved it. It is 
recommended to start working on simpler texts and gradually increase their difficulty. As Linkon states, 
learning is not only developmental, in the sense that it occurs over time, but also incremental  new 
  By repeating the activity with ever more difficult texts, 
both developmental and incremental learning is achieved.   
 
Dubliners, A 
Portrait and Ulysses, gradually increasing the difficulty of the texts. Students are initially taught to 
identify between internal and external perspectives on excerpts from Dubliners and they have to 
distinguish between objective and subjective perspectives, which is a reason to move towards the concepts 
of reflector characters, inner monologue and stream of consciousness technique. While exploring the 
stream of consciousness techniques, students are simultaneously moved backwards, as they are reminded 
of and asked to use the knowledge acquired when they studied the epiphany and applied the 
psychoanalytic approach, and forwards through fragments from A Portrait and Ulysses which are much 
more demanding. This ensures them of the usefulness of their previously acquired knowledge. At the end 
of the class students are assigned a writing activity according to which they should present the same event, 
either personal or imaginary, from both an internal and an external point of view. This is a self-reflexive 
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process that helps them better understand the strategies the author used and provides the teacher with an 
accurate feedback. 
 
Without too much emphasis on language, although Joyce is well known for his innovations, students 
can be provided with exercises on the use of English based on the unfamiliar words and sentence structure 
in A Portrait and especially in Ulysses. This develops their ability to identify what Formalist critics called 
unfamiliarities (Shklovschi 24) or knots in the text that lead to multiple meanings. These are points of 
increased tension that make the reader stumble in the reading process and stimulate his imagination. 
Students need guidance to identify them in the text. The analysis of the way in which sentence structure 
evolves in A Portrait 
of his having got aware of the multiple meanings of words and of the authority of language. The 
incomplete sentences and the invented words in Ulysses are the epitomes of the stream of consciousness 
technique reflected at the level of language, as shown by Liisa Dahl (1970).  For variation and to show 
how complex the relationship between the linguistic system and literary work as a whole is, students can 
be asked to match words with their meaning(s), to fill in elliptical sentences, to associate phrases with 
feelings. 
 
Modern novels  the subjectivity of 
perception and of the relativity of time. I associate time patterns in A Portrait 
James Joyce which appeared on the cover of the first edition of the novel, that is, a vertical line and a 
spiral representing both the Hebrew and the Greek temporal patterns. To understand the meaning of the 
vertical line which is a representation of the conventional/chronological time, students are asked to 
identify the events that chronologically succeed each other in the novel, avoiding day-dreaming and 
analepses. Students get aware of fragmentariness as a technique consisting of the selection of the events 
ers use to fictionalize reality. It also shows 
combined with inner impressions. Watching the film 
adaptation of A Portrait of the Artist as a Young Man directed by Joseph Strick (1977) is very helpful 
since fragmentariness and temporal gaps are obvious. Besides, unexpected changes of space and sound 
have a greater impact on the students than the monotonous flow of the words on the page which requires 
much more attention to identify the interruptions. The film is not very demanding and offers a close 
adaptation of A Portrait and does not 
succeed in adapting important sequences such as those revealing the self-reflexivity of the work or 
, giving the impression of a rather arid story.  
 
All the other variants such as day-dreaming, memories and descriptions of landscapes, persons and 
establishing an indestructible past-present relation. 
narrative time and then students are asked to give examples from the novel that come under several 
categories: analepsis, prolepsis, durative time, repetitions. The sequences that students have to identify 
actually represent cognitive processes that contribute to the development 
offering new perspectives on and attitudes towards the experiences that marked him. A compare and 
contrast activity based on two excerpts illustrating the same experience, when it happened and when it 
was remembered, helps the students understand why the second temporal pattern is a spiral suggesting 
both similarity and difference. By being provided with a visual representation of time and by being asked 
to put events under different categories, students have a more accurate image of the use of narrative time 
in A Portrait. Similar activities can be done for Ulysses: 
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followed, and although this method reveals the complexity of the novel, it may hinder the students from 
getting a clear pattern of the entire work.  
 
4. Conclusion 
 
the feeling that s/ it provides 
the teacher with the material s/he needs to draw students closer to literature and show them that there are 
methods and strategies that help them tailor their way through the thicket of meanings, intertextual 
relations, and literary techniques encapsulated in the work. As a result of the above presented methods, 
students have started to prove much more interest in reading and analyzing literary works, and they tried 
to use the acquired devices in their own interpretations of other literary works and in their own creations. 
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